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. by
This series of manuals for Child Care Givers on DoD Installations is o
issued under the authority of DoD. Instruction 6060.1, ''Training Manuals
forrChild Care Givers on DoD Installations,” January 19, 1981. 1Its purpose,
- is to provide child care givers with training materials that include the
latest techniqpés and procedures for the safe care and guiding development
of children entrusted to their care. ' -

-

This series of manuals, DoD 6060.1-é~1 through DoD 6060.1-M~17, was
* developed under the auspices of the Department of, Health and Human Services
by the Department of Army, in cooperation with the Navy, Air Force, and .

Marine Corps.

- -

The provisions of this series of manuals apply to the Office of the
Secretary of Defense, the Military Departments, and the Defense Agencies
(hereafter referred to as-DoD Components) ghose heads shall ensure that the
manuals are distribured or otherwise made available to all child care givers
on DoD installations and that these materials are used in regional and inter-
Service workshops, seminars, and training sessions.

. . <y .
This series of manuals is effective immédiately.
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Send recommended changes to‘%he'mahuals thtough channels ‘to:

Director, Personnel Administration and Services , "
Of fice of the Deputy Assistant Secretary of Defense T
(Military.Personne]l and Force Managementg (ASD(MRA&L)), A~
Washington, D.C. 20301 T .
. o

03

"DoD Components may obtain copies of this series of manuals through their
own publications channels. Other federal agencies and the public may.obtain
copies from the Superintendent of Documents,” U.S. Government Printing Office,
Washington, D.C. 20402. . e

.
" -

_,ﬁ.a-or""""‘ ) . . ’,
; ;J_ﬁx.!-w ~

. * R. Dean Tice

‘ Lieutenant General, USA
" Deputy Assistant Secretary-
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QUERVIEW _

In the Fall of 1977, the Administration for Children, .Youth and Families in
theDeparmentofHealthandeanServigespmvided fundmgto&xel)egart—
nent of the Ammy for, a Military Child Care Project located at Fort Lewis,
‘Washington. The project was to design staff development materials espe-
cially tailored to the needs of child cage ‘programs on m:.ln':ary installa-
tions. Specifically, the materials - which were completed in the Fall of
1980 ~ were designed as a resource for child care center d:.rectors.whq dre
trying to provide quality, developmentally sound child care programs in

1]

In many ways, military child care centers are very different from most .
civilian centers. Military centers often provide care for a wide age-range-
of children - from six weeks old through school age. They frequently are
open weekday evenings, even later on weekends, and all day on Saturday.
These centers often serve bdth full-time children and children who come only
occasionally or on a drop-in basis.

The dirxector's job of” designing a program which meets the developmental
needs of children in such a diverse center is quite a challenge. It may be
doubly hard if the military.installation is in anaisolated area away from
the resources available in most urban areas. )

This Director's Manual is designed to help child care center directors
develop staff training plans based on the two series developed by the .
Military Child Care Projéct. 'The materials in the Child Guidance Series and
the Child Environment Series make an excellent foundation for any center
‘training plan. Each Series is explained in detail in the first section of
“this Manual, Understanding How The Staff. Development Modules Work.

There are many different ways to use the modules in the two series. The ’
second sectjon of this Manual, Making A Training Plan For Your Center, ~
suggests a variety of ways that individual caregivers or groups ofi care-
givers can benefit from the modules when they are included in a tYaining
plan. The flexibility of the modules will permit you, thé center director
or staff trainer, to build a training plan around your needs, interests and

skil;.vé
In the final section of -this Manual, Designing Staff Training Workshops
Around The Modules, you will find six models or examples of ways that mate-

rial from the two series can be used in lively staff training workshops
which you can’conduct with very few additional training resources.

Finally, the Appendices included at the end of this Manual provide you with
an index of the problem-solving situations, texts, checklists and individual
exercises in the two series, as well as a selected bibliography of recent,

relevant books. By using these Appendices you will be able to pull together .
material for a staff meeting or in-service training session quickly and '
conveniently.
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'I‘heStaffDevelopnentorQuldGuldance Sen.es e
includes six modules--. .

The "Caring" Role In A Child Care Center
Caring For Infante

Caring For Pretoddlers

€aring For Toddlers

Caring For Preschoolers . .. "
Ca.mng For School~Age Children L

LA\

JD

-

."The "Caring" Role.In A Child Care Center is a .
.‘thres-part general introduction to parent, child ‘and
. center relationships. With the’ exception of this
module, ﬂxere-isacatpaniontoeaéhoftheChild
Guidance modules in the Child Environment Series. A
coxrplete description of ‘that series can be found
\later m this chapter .

'I‘h& ,1mary objectlve of the Child Gn.dance Series

) jﬁ«p >, ‘,eglvers understand the basic develop- .
men ’Ht;;.essofyomgchlldrenandtoleam,
technlques for g@ﬁghdmg pOSltlve gxu.dance in a
child carg settmg;‘.} Y

The fomakqﬁ mﬂbd“‘é trtx:t.lon in ‘the Chlid
. Guidance Seffies’ig self- . Each module includes -,
* - a PREVIEW and-a POSTVIEW. ﬁgesearetheflrstand T
last exercises presented to the:far@giver. inh each . 3
module. It is through these prd:lé'i\‘\;ai‘ hg exer- .
cises that the caregiver can chedk: ip viq%ga.l ‘prog-" -
ress after reading the module. ~ ’“";V;’;; - *'_< .

' "‘,“’»\'l~\‘ S
The body of the Child Guidance module includes SHORI‘ N
TEXTS discussing major child development concepts LU
followed by descr:.pt.mns of several SITUATIONS L
likely to arise in a child care setting. Following .
each situation are three choices' of ways that a >
caregiver could handle the situation.- The caregiver < .
selects the one that ‘seems most appropriate, then ' “
tumsthepagewhereeach choice is discussed in ;
temsoftheldeas;]ustcoveredmthetext ’ .
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'I‘o help you better mﬁerstand the organization of
the Child Guidance Series a,sample of the TABLE OF
CDNI‘:'NI‘S from Caring. For Infants appears at the
lefto ’ 3

-

Eachmdulehasanmrmumwmchgmes the
caregiver an explanation of how self-paced ifistruc-
tion works and what it means. It also gives the
caregiver a brief overviéw of what information is
presented in the module along with instructions as

:tomwtoproceed

ThePREVIBV:.sthef:.rstacercmepresmtedma
module. It.contains 20 real-life situations, each
with three choices of possible ways to handle the
situation. The caregiver completes the PREVIB«?

‘before readirty any further.

Following the first exercise are a series of CHAPTERS
that deal with early infant development, meeting

the needs of babies from birth to 12 months and
caring for infants in a group setting.

Most chapters end with a BUILDING SKILLS section.

Several problem—-solving sithations are presented,
each with three choices of positive alternative

ways that a caregiver could solve the problem. The
caregiver seflects the one that seems the best, based
on the text that was just covered. On the next

page there is a discussion of the three alternatives.

Each module concludes with a POSTVIEW. The POSTVIEW
contains another 20 real-life situations matched in
concept to-the PREVIEW. As in the PREVIEW, the
caregiver completes the exercise and then refers 4o
the answer sheet, OUR ANSWERS, to receive iwwmediate
feedback and a comparison of his or her answers to
the ones selected by the module.

Many chapters in the Child Guidance modules will
have a variety of EXERCISES for the careglyer to
-explore. For instance, the first chapter in the
Caring For Infants-module has two such items -
Believe It Or Not and Have ‘Your Opinions Changed?
These are simple, easy-to-do tasks that get the
caregl__’/ho- think about the many aspects of infant
growth and development.
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Attheleft:.spa.rtoftheINI‘mlIJcrIONtoth\ej
Caring For Infants module. In the INTRODUCTION to

each module the word "caregiver” is defmed. -

(\Self-paced instruction is discussed along with the )
‘purpose of the module the caregiver is about to ‘
read. -

- N
The general layout of the module is described in the
thitd paragraph to alert the careg:.ver to its con-
tents.

. The remaining paragraphs explain the BUILDING SKILLS
i sect:.onsandl'aowtlwcareglverlstoapproachthem

The INTRODUCTION then concludes Wlth a very gsmemq.
outline of what the age group covered ip the module
is llkea.r:dmwca.reglverscanneettheneeds of
those children.
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"It can do rnoching for itself.
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wWhat cight you do to

fusgy baby.

that ro matter what she doss Gena just fusses.
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" The PIEVEEW J.s*"the fJ.rst exercise in each nodule.
Following the' ‘brief camts at the tep of the-page

: ic situationg that can and have.

' cccutred ﬁix;chxld caré centers. The carediver reads
each situat:.on, cuclm the answer which seems most
appmprmte and’ moves on, :,mt:.l all situations are’
completed.. Fgrkmgthrough this PREVIEWmay take
the reader*xm or 2 minutes.

OncethecaregiverfwasfmlshedmePREVWthe.
" answers considéred most appropriate by the experts
are providedonttmlastpageineachmdule.

InthlswaymecareglvercanscoremePREVIm - f
right away and receive ifmediaté. feddback.

'Ihemnceptbehlrxitheself—pacedmdtﬂeﬁlsthata
caregiver who works through the PREVIEW, reads the "\
modules, mmmrks&mughmeposrvmvattheend
will improve in his or her ‘ability to make good
decisions in child care situations. The information
on child guidance and practice in decision-making
grovmed by the fodules make this improvement pOSSl-'
le. 3 >
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The SHORT TEXTS in the modules are found in each .
chapter. The TEXTS discuss.the most up-to-date -
);Eledgeinthefieldofdxilddevelogmntandchild
The social, emotional, physical and intellectual
needs and behavior pattermns of children of the
particular age~group covered by the module are
explored in great detail. Many examples are cited
within the TEXT itself so that theory and reality are
constantly brought together.

The lariguage used is very simple. Most Of the SHORT

" "TEXTS are written at sixth and seventh grade levels

for easy nead:.nqa:ﬁcmpretmsm

Each major topic within each chapter is easily
identified by a HEADING in all capital letters which
is underlined and separated by space from the TEXT
which precedes it. For instance, the HEADING cn the

" opposite page informg the caregiver that this part of

the TEXT will deal with learning to recognize signs
of discomfort in babies.

In the far left-hand margins are paragraph CAPTIONS.
These CAPTIONS Yurther simplify the TEXT by Suwmariz-
ing the topic discussed.n that icular paragraph.
Nptonlydoﬂ)esenarginmms for easier
reading, but they also facilitate finding topics of
interest quickly.

Apperdix B of this Director's ™Manual includes an
index of all major topics covered in all of the
Child Guidance Series. This will permit you to
locate SITUATIONS and TEXTS of interest in any
module quickly ‘and easily, also.
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'meBUIIDImstIISSectlonsmeachmdulepmve
mmmwmomofﬂnbatllkaMns
of the Child Guidance Series. ' )

Each of the BUILDING SKILLS sections is preceded by
a brief text. Intheexanpleatﬁheleftfran .
* Caring For Infants,- the brief text is titled, How .
Do You Recognize Infants' Special Needs?: }

'mep\mpobeofthebneftextlstosmmar:meand :
emphasize some of the major J.deas pmmted in the

longer text in the chapter.

|
|
|
After reading the brief text, the caregiver turns : ) '
thepageandfmdsaSI’IUATImdadnbedalongmdu g |

three possible ways to handle the SITUATION. After, |

n ) ™\ making the choice which-seems most appropriate, the |
N caregiver. turns the page and finds a discussion of ~

- the strong and weak points of éach of the three |

choices. , : |

The choice of pr.oblem-solving SITUATIONS as a staff
trammg strategy is based on the assumption that
} caregiving, like parenting, is often a problem-
solving activity and that problem-solving béhavxors
N improve with analysis and practice. !
P
The SITUATIONS used in the modules were collected in
group ‘interviews with actual caregivers. Each
SITUATION was chosen because some caregivers found
it difficult to handle. By explaining child develop~
ment and child quidance principles in the text
preceding the BUILDING SKILLS sections, the module
prepares the caregiver to solve the problem and make
. the best choice. L

Each of these SITUATIONS can forr;t_the basis for dis-
cussion in staff and parent meetings, as well.
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. The POSTVIEW is the final exercise in each module.

Following the brief comments at the top of the page
are 20 realistic situations and more possible solu-
tions. The situations and problem-solving strategies
presented in the POSTVIEW are closely matched to

+ those in the PREVIEW.

Once again the caregiver reads each situation and
circles the most desirable answer until all 20°
situations are completed. - o

Immediate feedback is then available-from.the ariswer
sheet, OUR ANSWERS, on the last page of the module. ,
Since the most appropriate choices to the situations
have been arranged in the same order in both the
PREVIEW and POSTVIEW, only one answer sheet is
needed for both.

This does not mean, however, that the concepts or .
situation topics have also been arranged in the same
order. They have noti For instance, situation 1 in
the PREVIEW does not deal with the same subject
matter as does situation 1 in the POSTVIEW.

Throuwgh the basic technique of having a PREVIEW and
a POSTVIEW at the beginning and end of each module,
the caregiver has an opportunity to score him or |
herself and compare answers chosen before reading the ;
nmodule to those after reading the module. - |

Experience has shown that the majority of caregivers *
do indeed show score improvement. Furthermore, most |
caregivers find the self-paced approach less threat- i
ening and thus are motivated to oconcentrate on the
issues discussed within the module rather than on
whether he or she is going to pass or fail. With
self-paced instruction there is no pass or fail
involved, but rather plenty of chances to review and
try out what is being learned.

Appendix A of this Director's Manual includes an .
index of all PREVIEW and POSTVIEW situations in all - oo
of the modules. In addition, the index includes

references to the pages of text in each module which

will help a caregiver understand each situation. -
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'mrwglmttheaailde.:iaameSeriesEmK;ISESof
varioustypescm.befo\mdwhidxhelptobreak\pthe o
solid reading of the text. Each EXERCISE is designed

to give the caregiver an opportunity to explore child
guidance issues in a way that gets them personally
involved. 7 '

On this and the pages that follow you will find .
samples and explanations of the EXERCISES that can be
found in the Child Guidance Series.

' To the left is a typical "Agree" or “DisagreeT'

EXERCISE - Believe It Or Not. The caregiver reads
each statement then checks either "agree" or "dis-
agree."

Upon tuming the page, the caregiver finds answers
with brief explanations why one might agree or
disagree with the statements.
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’ o At the left is an from The "Caring" Role
In A Child Care Center ule which has been
divided into three parts. The caregiver must take
. a look at his or her attitudes and behaviors toward
o . children in these exercises. ‘

This EXERCISE has proven to be difficult for many :
caregivers. They find it hard to admit or put into ’
words the fact that they do like some children more ’
than others or that they are attracted to certain

- children more than they are attracted to others.

However, upon completing.this EXERCISE caregivers .
are more receptive to being open and honest about
their feelings. Once they can admit those feelings
to themsélves, they are better able to deal with

- them and function as better child caregivers.




Y

. FlLMED FR
BEST COPY AL
1!

PAruntext providea by enic [l

0

M

srder in vhieh hey e vwet 8f the ims, Think
ot the Saby chat s the caeption 3o the evevege.

2elcw i z .tnt 3 ¢ighr events in {ntme levelopmens.

svens that would mest (ikely seeur iret, & “1" after the one chat veuid
Jome sesond, nd se om doum che llst. The rerreet srder (s at the ictom

37 he zege. The pages on Sieh the mewre emn be
balow,

A Crawls on hande snd jemee
s mm-ﬁ:—-mm
C. 1ite alews vithe sppert

D. lesens v “resepaise’ sain essepivess
€. Talms fizet swp alene

7. Stants witheut helding en

G. Teashes fer objests with cpan handp and
brings tham te swesh

N fells sver frem bask ' svmmNeh

P

€0T) T °8 IS0T) 4L X XY
B RCYO(SE) D T (D)«

107

(satea) J s

T

@ a1

v

.

25




A

LY

-

\

S

The Style Scale in The "Ca;mng" Ro'Ze\n'odule has

proven most effective in'stimlatinglcaregivers to
think about their personal \styles as l-hey relate to
ch:.ldrenandch:.ldcarem .

Such EXERCISES often help caregivers focus
directly on how they behave when they in the
child care setting. Many wo e discussions
among ca.reg:.vers have been prarpted by using’ just
-suwch an exerc:.se. s

\

Learn The Sequence Of DeveZopment, “from the Caring
For Infants module, is an ewaﬁz of still another
typeofEXEK:ISEfcmdmthe 14 Guidance Series.
Here the careg:.ve;: must list "1" to' "8", the
order in which each s of infant developrent is

likely to occur. The sa.rethe.rfinvertedon.
thebottanofthepage.

'Ihlstypeofactlwtyservesasasmvarytot:he
chapters on infant development that precede it. it
glvesaca,reglverachancetotesthlsorherknw-
ledge and, when in question, refer to the page
mmberonwh:.chtheanswercanbefomd
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" Y - ’ . !
} - At the left are two EXERCISES from Caring For Tod-
,» : 4 dlers. ‘The first is another type of ranking activ-
| . . A,ity,butmlike‘sae,thereismmeco,rmctorder.
‘ . The order is determined by the individual caregiver.

‘ *  .Such a device allows caregivers to think about the
‘e : more challenging aspects of caring for a child of
' this age. It helps them to examine their own
> thoughts and feelings as well as discover that what
one person finds most difficult is not at all
- difficult to another. -
Should You Be Alarmed If... is a common EXERCISE
used throughout the Child Guidance Series. It is
yet, another way to stimulate the reader's mind to
giving sorie.thoughtful consideration to the wide
. range of &W-Mfw@ that can and do
: 'ead.stanmgchildrenofalla’gegrmxps.
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Asinplecmdclistisalmysauseﬁxlmsﬁ.
What Kind Of Model Are You? from Caring For Pre-
. 8choolers is a good example.

In the second EXERCISE on the opposite page the
caregiver must read a short story and then, in
writing, put personal thoughts and feelings down on
paper. This is a very valuable technique especially
when dealing with sensitive subjects such as death
and divorce.

The caregiver must not only put feelings into words
but is asked to make a reccmmendation or at least
tell what he or she would do in a similar situation.

These and similar EXERCISES. engage the readers in
active participation rather than passive reading as
they work through the modules.

g
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~

Be Positive With Children, taken from Caring For

School-Age Children, ‘belps the reader focus on

| positive instead Of négative ways to talk to chil-
. dren. ;. ,

: \ This activity follows several pages of discussion
t about the reasons for stressirg positive instead of
negative language around children.

What Does,Your Behavior.Say To Children? is ancther
' example from the same module. Here caregivers cir-
‘ cle those descriptive words that best describe them-

Following that task they are instructed to begin
now to eliminate the less desirable caregiving
behaviors in favor of the more desirable ones.
Ard as in any of the EXERCISES that require
self~analysis, the reader is encouraged to make
progress in a very personal, private way.

From the examples provided on the last several
pages, it becames clear that the Child Guidance
Series offers a wide variety of EXERCISES that can
stimilate readers. In the next chapter are sugges-
tions of ways these EXERCISES can be used as the

. basis for workshops, group training sessions or
evén parenting classes at the child care {Senter
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_ The Child Environment Series includes five modules.
Eachhasacmpmimmduleinthemildm,idame
Series. The titles of the Child Enviromment modules
are - .

Creating Environments For Infants

Creating Environments For Pretoddlers

Creating Enviromments For Toddlers -

Creating Environmente For Preschoolers
Creating Environments For School-Age Child Care

The Child Environment Series is designed to help
caregivers learm how to plan and manage group child
care in center settings. The Series focuses on the
total environment of a child care center and on’the
importance of providing opportunities for explaration
and creative play. Each module introduces the
subject of environments by calling attention to how
surrowrdings affect people. Then each suggests ways-
that are appropriate to the particular age-group
covered by the module to

arrange space indoors and outdoors. ‘
select and use challenging, but safe equipment.

plan and use color, lighting, surfaces and tex-
tures to advantacge. .

manage child care routines, play and activities. .

be sensitive to individugl mﬂ.,;‘:ural -and develop-
mental differences. - 3

/
be aware of developmental milestones and how to
support growth and development through play.

find and use materials in creative ways.
f£ind"and use available resources.

This Series is best suited for staff members who
already have covered the information in the Child
Guidance Series. It usually is the more experienced
staff members who make decisiond regarding program,
schedules and arrangement of the environment.

As a director, you may find the modules useful in
helping your staff plan and arrange space and




4 - N - S S « o
P . g
- * *
" .
<
o R -
)
. TABLE OF CONTENTS
O
. e
° INTRODUCTION 1
. «ABOUT THIS BOOK '
PART | PLANNING YOUR.CENTER'S PHYSICAL v
ENVIRONMENT 3
RECOGNIZING THE IMPORTANCE OF
ENVIRONMENTS . -
- ARk TR 0200 . \NY E D e eniesit o) The Weanly t
HaW i THe BN RIS\ X0 20w e i1 A ©
1ABRELINPTRNTITNS URIIFATRUN e e NI ANEN "
BB HE a0 TU ) 20OSTERITEN B SN AR R Q
[AAET ALY o d TV IRV TL IR 1.8 o
¢ it (e TRt es TTul FIn sy Lan met IR 13 kRN~ "
ARRANGING SPACE FOR INFANTS , 5
A8 b UNIETARYIITN RN a0 o~ ) [
LATIY S MUWNY TN YT YR Nevvhy : F
LY
ke 1 cHNEY \evie NN tmmnyl £
4
€T IS KR 1T ARWEARINTH e iy g iy Kl
L000Mer RRWTERY AT FOE L RORT TN N o 3
N [ . .
VT R Py T gL w TRV T AL T Ay TN T =2
- R OIET TIPSR TRV TARIPLNY PItS £l ) Py 23

Teake N LARNKG. M RN BINEN LAl Mo

PINTK N Ter < Ba N Uy

PR Memoni t 2men

Lt TO Hreok Shill kN0 Samy de Mo
Unelervianct HOW: LUsyuoge 1 260 eion r

15€ .\l To Detviog amerial Problerns
12360 KUN THe LAy ainmes Yox Pk Forinmanes
USING MATERIALS INCREATIVE WAYS

VeKe 10ur Ou) Touw And Asesenols .

g
i

LY

- FILMED FROM -
BEST COPY Ay

A

INTINUED),

ALV

-




The TABLE OF CONTENTS reveals-.the basic plan of each
module. All modules in the Environment Series-
follow the same basic organization.” Each is made:up
of two major sections, Part One: Planning Your -
Center's Physical Enviromment and Part Two: Adding -
The Human Touch To Center Envzronments. '

PART ONE includes basic or background information
about how to plan and use indoor and-outdoor envi-
ronments for children in group care.. The recommen-
dations for planning and using space in the center
arebasedonwhatchlldrmofdlffermtagescanand
like to do. '

PART TWO outlines the details needed to run a quality
child care program. These include everything from .
. managing routines to planning daily activities.
Developmental stages are discussed so that care-
giverscmplanﬂze:.romprogransbasedmthls
knowledge and on the program ideas included in the |,
module. This section also touches o’ the human

" element, emphasizing the importance of adults and
other people as an integral and important element of
the environment.

Nearly every page has a HEADING which is listed in

the TABLE OF CONTENTS. These HEADINGS suggest the.
subject or concept discussed on that page. This ,
should help readers find a topic of interest quickly.

The Envirorment Series presents information with
TEXTS, ILLUSTRATIONS and CHECKLISTS. -Each module.is
packed full of information. It is unrealistic to
recommend that anyone read and digest the contents
in one sitting.

Caregivérscanusethemdul& independently or
directors can use them as a basis for staff dis-
¢ussions. Over -time,.staff might want to refer to a
specific page or section and try ideas in the center.
Directors can use all or parts of each nodule for
staff training sessions.

D1
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mesanebasicamP'IERTm.ESappearinz\llmdules.

Similar concepts aré presented in each but are c

.appropriate to the ages covered in the module. The .

‘ chapter titles and-topics covered in Part .
. Planning Your Center's Physwal Envzromneng"em

o each module are . N T toL

Recognizing Zhat/.Enﬁiromﬁents Are Importan

This CHAPTER presents some interesting f and
. exanmples to stimulate interest in and awareness
‘ of the importance of enviromments both to - adults
~ ‘ and to children.

Arranging Space For. .

This CHAPTER presents basic information on plan .
ning space for the group care of young children.

It takes into consideration the special needs

and developmental capabilities. of particular a

groups. The chapter presents the big, overa.lrl

picture of how to organize space, suggestifig

ways to use walls, floors and the arrangement of

play equipment to create an enriched learning

environment.

&/ Making Centers Liveable ‘

Caregivers and directors will find suggestions .o
O ‘ for ways to make their center spaces homelike_ ;
and liveable for young children. The emphasis
is upon softness, warmth and flekibility - all -
those things which make the groyp care environ-
ment more interesting and comfortable. ‘

“~
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The second major module ‘division, Part Two: Adding
The Human Touch To Center Enviromments, includes the
following chapters . .

' Supporting And Respecting Differences

“~Ihis CHAPTER deals spécifically with people as a
part of the environment, including caregivers, °
children and other adults. Included are sugges-
tions for ways to handle sensitive subjects such
as death and divorce as*appropriate to each age
level. Other subjects include children with v{

]

disabilities) ‘sexism and multi-cultural acti
‘ties and.objectives.’
'

Encouraging Development Through Play

Beginning with a list of developmental mile-
stones, this CHAPTER suggests ,approaches, activ-
ities and pley that are suited to children at .
a particular-age. The point is always stressed -
that within any one age group there is a wide
range of skills and abilities.,

1

Using Materials In YTreative Ways

Caregivers and directors will find this CHAPTER
useful for daily planning. Here are smlqgestions‘
r activities, music, books and the like that
basic to any quality, developmental group

care program. <

Pindinyg _Ré‘bources. To Support Caregiving

This CHAPTER suggests ways that iregivers: can
" find andGse scrounged materials. addition,
,a selected list of books, records and materials,
as well as ways to locate them, provides readers
with sources of additional_};’.nformatiom ’




e

'
2yii

i

Ay
m

i
—-

{h
Mm_

HH)

1

!

1N

i

:ﬁw

m fiilh

SRR
il
3 M.Eumm
I
m.

Kere zre sowe simple hiding James ;ou s pilay wita

infants:

me i

Mere’s

.mm
mmwm

wwm

-79-

"y

3

IC

i
1
iz
}
:




The straightforward format used on a majority of
pages ih each fodule makes finding and understanding
contents a fairly simple matter.

*The PAGE HEADING is a brief summary of the concept
to be developed on that,page. As stated earlier,
each HEADING appears in the TABLE CF CONTENTS for
quick reference.

The TEXT is written in simple, easy-to-read prose.
The top left paragraph introduces the reader to one
idea, such as how to manage the diapering area or
how to use a flannel board. .

The items on the lower right of the page are exam-
ples or main points which develop the concept in the
above paragraph. At a glance; readers can recall
the highlights of a subject or find a list of useful
 "curriculum" ideas or activities related to the main
theme on the page. .

v
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Each module is ILLUSTRATED with line drawings which
help the reader visualize what is being talked
about. For example; the:ILLUSTRATION to the left
sm“myhodeszgnanmfantplayarea

'menIUSI’MIQiSareusedtohelpmereaderfoma
pmttmofmtisbeingreccuumdedorexplamed
meyaremtnecessanlyreprodwtwnsof”perf
envirorments, but are ‘intended to suggestsareways
toarm)geormespaoewhichfollwtheguldance
given in the module.
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DRAWINGS OF PLANS for indoor and outdoor play areas
in all modules except for Creating Environ-
ments Foy School-Age Child Care. These PLANS are
different ways to use it. The PLANS are not meant
_ . to be perfect. Experienced caregivers will be quick
H to detect flaws in design and arrangement.

A list of strong and weak points accompanies each
PLAN. These lists can stimulate thought and dis-
cusgsion about what works best and why. .

A PLAN taken from cne of the modules could be the
basis of a staff training session. The page numbers
on which thése PIANS can be found in the modules are
listed in Appendix C of this Director's Manual.
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The major exercise for pulling together what has
been learned in each module section is a CHECKLIST.
Every r in all of the modules with the excep-
tion of the Finding Resources , ends with a
CHECKLIST. These CHBECKLISTS y review the ~
contents of the chapter or, less often, present new

Caregivers or center directors can use the CHECK-
LISTS to. evaluate a particular environment or
program feature. The CHECKLIST at the left, Check
Your Infant Area Management System, for exanple,
highlights the basic details needed to get through
the daily routines for infants in group care.

Occasionally CHECKLISTS appear within a chapter. In-
some cases, these are tools for caregivers to eval-
vate their attitudes, knowledge or skills. One of
these CHECKLISTS - Have Fun With Babieg - which
appears on the left here, asks caregivers to think
about the creative ways they play with babies.

‘Other CHECKLISTS serve as further guidelines for
_ checking the center as an environment which provides

quality care for children in a group. For quick
reference, you will find a listing of all CHECKLISTS
and other EXERCISES in Appendi¥ C in this Director's
Manual. ‘

©
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Included in the modules in the Managing Environments
chapters are useful CHARTS which can help with
management of child play areas.” Scme of the CHARTS
are designed to ‘go on the wall in the child play
area, others are for use by caregivers and parents
to assure that commmication about each child is
clear and accurate.

3

&

Caregivers and directors can copy or modify these
CHARTS for their own use. The CHARTS in the modules
are CHARTS actually used by centers providing group
,mo

L




[
st e

she Sheok]
37 he Auw

.

w_
__w E
E m,m

MPLX PADS

s

il

mmm
:m

TN ABUT YR NEACTION

3 parents
aect

i mm

w m

h-

i
i
-mm
i
I 1
hi ot
ol

wﬁ v w

m_m

i fh Mw

i
3

~100-

48~

& ot pull emsslvws wp
0p o couaer 1f belewsd dee)

FATY JEATS

o

FILMED FROM

A i Tox: provided by ERIC

Q
E




3

Scattered throughout each module are little char-
mrs- b

\

3

You will notice that in each module, the character
is a representative of the age group covered by the
module. You will find this little person sitting at
the top and bottom of various pages.

At the top of a page, the figure signals readers to
stop.and take note of the CHECKLIST or ACTIVITY
below that calls for a little extra attention or
thought.

At the bottom of a page, this small figure calls
attention to an important.fact or asks the reader to
give some thought to a special question.




MAKING
A TRAINING PLAN

FOR YOUR CENTER

33
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deevelopmgastafftrammgpmgramltls _
tive that whatever plan settle upon be ,
suited to the needs of your cen ince epch’
cmterhasmuquecharactenstlcs,ap thatmrks
welloneplacemymtbetheanswrelsewhere
parmtsarﬁstaﬁnustallbeconsxdered ,
rié}plans(atrammgpmgram 2.0 .|',

l
{

,Ofequalmpontancetostafftrammgarethewds p
interests and talents of the center director. % c e
again,. thed:.rectornustkmwhlsorherownsty oL
strengths and weaknesses - and be able to degign a .
training program that fits that style best. A
training program will be successful only if the
center director fFels comfortable with the cl'nsen
plan. .

€& . "

The materials developed by the Military* Chlld €are
Project in the Child Guidance and Creating

ments Series make a good foundation for any ter
training plan. Let 'these modules be the basis for
your ‘staff development program. N .

There ate many different ways to use these modules.
Availability of extra staff‘and ney are always two
major id in desi. g a staff tram:.ng

" program. S0~ the director's workload and ability
to conduct training sessions will have a bearing on
l'nwextensa.veaé.m.ngplancanbeonanyglven
installation. .

L 4 s !

INDIVIDUAL TRAINING PLANS FOR’EACH CAREGIVER

~ The most obvious approach to the 'Child Guidance and -
Child Envirommefit Series is to have-caregivers work t
through the modules mdlv1dually at their own speed.
This the initial way in which the modules were

_in 40 be used. However,thlsz.smttbeonly

\7«ay ich they can be used

In the self-paced approach, caregivers read and
studyeachnod\;leonthelrown This can be do

the center in one two-to-three-hour sitting; the
nodulecanbetaken;x)meatﬁstuimd, or a combina-
tion of these two approaches may work well.,K In any
case, thenammetl')odusedlsself—pacedleamnﬁ
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Inplammga\Systmt-.icstafftrammgprogram
using the self-paced modules in the series as the .
basis, you will need to consider how you want care-
givers to read:and use the mpodules. You may want
.\thecareg:.verstogothm:ghthethen&sof
m&:lesinapa.rtzcularsequemchsemmst

job requirements. For
itial staff orientation period

-all caregivers new to your .

- COpY O
. Center E‘nployee Hmdbook >
e The "Caring' Role In A Child Care Center
Part I - Orientation
Part-II - Relating To Parents
Part III.- Relating To Children <

When' they have been assignedtoaparticularaxéaof
the center, you may want to give them the module in

the Child Guidance Series which cgvers the age group
with which they will be working. Experience with.
the has shown that they are most effective

when the caregiver has been o the job for a while
and has a feel forwhatgoesonmmecmter At
the end of the caregiver's first month, for example,
if he/she is working in the infant area, make avail-
able a copy of Caring For- Infants and encourdge
discussion of the module with you mdn’dually or
with the infant area supervisor.

Another way that the modules can be used individu-
ally, yet which can stimglate conversation, is to
have caregivers work thro%h a module completely,,
answering the preview and postview items. When they
have finished, have them come to you for the answer
sheet which has bemrqmvedfmthebackof the
module before the caregiver receivés it, Ifthis
way you can encourage discussion of the module and
specific situations.

Ifcareg:.versro from one area of the center to
another; youmay t to have them read the module
for each age gmup with which they work.

When the careglvers have been working in an area for
a while and have completed the Child Guidance module
for that dge group, you ray want to give them the
Child Enviromment Series module for the age group
with which they work. One way to encourage use and
di sion ofthlsSeri&slstoaskacareglverto
sel a checklist from the module and check out the
environment ih his/her own area or room. When the
caregiver has identified what is and is not} present
in the area, let him/her write down some suggestions
for in'pmving the area and discuss them with you.
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pendently. - ;B* centers have a Staff Achievemerit .
Board in the staff lounge with each caregiver's name ...
down the left-hand colum and the module titles
across the board at the top. The caregiver lets you ~ .
know when a module has been completed and you then
£fill in the date next to the name of the caregiver
in the colum under the module just completed. - This
oftenresultsmcaregivers taking a great deal'of

-~ pride in the fact that they are working through the
various modules one at a time.

Mmacaregiverhgas completed one or the other or
both Series of modules, your center could present a
Certificate of Completion which the caregiver could
. But din a personal portfolio. Completion of the
Series d also be one of the basis for in-house
pramotions or for upgrading in the center.

One good way to encourage individual use of the
modules is to set up a corner in your staff lounge
where copies of all of the modules are available to
be checked out or to use in the lounge. This area
» also could be the location of your Staff Achievement
Board.

-
Oopiesofthemdulésforeachagegxm:palsocanbe
at the caregivers' station in each center area.
Those informal times when children are playmg

- independently or napping can give caregivers a
%“’ chance to read and review the material.

*  Ideally, each’ ca.regiver will have a personal copy of
. . each module most related to job responsibilities.

-




The individual, self-paced learning method of using
the modules reduces the time required of the director,
is less costly and often more practical than release
time for large group meetings or costs incurred in
hiring training consultants, and it permits staff
trainihg to occur on an individual basis when group
sessions are not practical or staff turnover is
high. However, experience has proven that reading
. the nmodules independently and working through the
- . exercises really is just a beginning point for an
effective, ongoing training program. Time and again
- caregivers- say they want to be able"to discuss the
modules or specific topics.or situations in the
modules and ask questions. Self-paced instruction
using these provocative and up-to-date materials is
a good way to get group sharing and in-depth dis-
cussions started. Even thouwgh a garegiver can go .
' through the Series independently, scme direction or
. consultation with the director or training coordina-
tor is a valuable and necessary companion.

SHORT INDIVIDUAL TRAINING EXERCISES

Module material can be divided into short segments
for reading and studying. One-segment might take
20~30 minutes or less. For instance, a caregiver
might read one chapter in Caring For Infante or cne
chapter in Creating Environments For Infante rather
than the entire module in one sitting. )

>
The module segments themselves can also be used in a
variety of self-instructive ways. Consider the
following training plan devised by one military
center director, which is basically self-paced and
composed of three major variations with one-to-one
interaction betwéen caregiver and director:

Mini-Tests

A caregiver is given a copy of a single chapter.
For exanple, take the fifth chapter in Caring For
Infants titled "what Is Different About Caring For
Infants In A Group Setting?" Give the caregiver the
complete chapter with one exception. QOmit the

‘ ' answer/discussion portions in the Building Skills
section. Once the egiver completes this short
segment, he or shé s to the director for the
answer/discussion portion. At this time the care-
giver and director are able to discuss the issues in
the short segment. .

55+
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There is no pass or fail. lunmr,ifmsary, ;

the director may request a caregiver read the mate-
mlcucemreslmﬂdthecareg:.verbeconfused
ahoutttncm@tspresmted

Revieve

A segment covering one topic is isolated for care-
giver review. For instance, the procedure for
properly diapering an infant as described in the
Caring For Infants module can be copied and given to
the caregiver. The caregiver reads the material
tlmsignsapxeceofpaperthatsaystlwmtenal
has been reviewed.

Review segments might be from something in the
modules or on other important topics such as on
first aid, center policies and the like. Such
material can be issued for review every so often at
the director's discretion - once a year, once every
six months.

Projects

A chapter can be presented to a caregiver as infor-
mation that can be useful in setting up a project.
For instance, the first chapter in Creating Environ-
ments For Preschoolers discusses indoor and outdoor
space arrangements. It is complete with a check-
list. The caregiver is not required to take the
checklist and evaluate the preschool indoor and
outdoor space at the center but may if he or she
wants to.

What is required of the caregiver is a project that
he or she plans and presents at the center. The
project can be anything that uses the ideas and
concepts presented in the short segment, such as a
new arrangement in a play area.

The caregiver informs the director when the project
1sbobepresmtedamithedlrectorobserves. Adgain
no pass or fail is given. The director and care-
giver simply discuss the project afterward. Ways to
improve as well as the highlights of the project are
analyzed.

-




GROUP TRAINING METHODS i

over more &xtensive kinds of training plans - allows
the caregiver to work at his or her own pace, pro-
motes one-to-one discussion with the director and is
less costly in terms of time and money - it does not
allow for ‘much contact with other caregivers or
outside resource persons. Scme centers have, there-
PR fare, gone to very extensive training programs
combining lectureg, debates, field trips, buzz ses-
sions, panel and group discussions, role playing,
brainstorming and audiovisual aids - to name just a
few training devices that can be used.

|

|

|

|

, }

while self-paced instruction has some advantages . ‘
1

|

Lectures

A lecture .conveys knowledge and information which
provides a common frame of reference to the total .
group. It is best used when the group needs informa-
tion on a specialized subject of vital interest to
them. Lectures have a reputation for being boring,
*so the speaker /st be entertaining, the topic of
major importance and the time kept short. Many

 sections of the modules could form the basis for a

* lecture or could raise questions which a director or
visiting lecturer could discuss.

Debates

A debate is a pré and con discussion of a controver-
sial issue. The objective is to convince the audi-
ence rather thary show skill in attacking the opponent..
It is a good technique to use when there are fairly
strong opinions in the group on both sides of an
issue. It brings those differences out into the
open -in a friendly way and pramotes a healthy,
vigorous discussion of those differences. Many of
the situations in the Child Guidance Series would
form the basis for some exciting debates. Even
short debates in a staff meeting over approaches to
handling a certain situation can be fun and stimu-
lating. |

FPield Trips

v

Caregivers make visits and bring back information to
the rest of the staff. Visits might be to model
child care centers in the community, observations at
a program for children with disabilities and the
like. 1In this way those who attend the field trip
have a common experience for discussion and new
ideas can be presented and incorporated into the
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child care center in which they work. Taking a
checklist from a Child Environment module to a model
center or; as a group, to a room in your own center,
will focus the "field trip" discussion.

Buxs Sedsions . -\

Buzz sessions allow for total:group participation.
This is a very important feature to consider in any
kind of group training session. Group menbers par-
ticipate in small clusters, followed by discussion
of the issues in the larger growp. For example, -
select a situation or two from.a Child Guidance
module, but don't give the small groups any of the
alternative ways to handle it. Let each small group
discuss the situation for five to ten minutes, then
their consensus on the "best" solution. Lead
a discussion of the issues involved with the

larger growp.

Panel Discussions

A group of caregivers is selected with a main leader
or speaker. -A discussion takes place in front of
the larger grouwp in a conversational manner. As the
panel discussion progresses the larger group is
encouraged to join in the conversation. This techs
nique helps to stimulate interest and thinking and
provokes better discussion. An issue, such as how
to handle a situation inwolving parents like those '
included in Part II of The "Caring” Role In A Child
Care Center can form the basis for a panel discussion.

Role Playing .
“

This technique is the spontaneous acting out o?a
situation or an. incident by group members. This :
works very well with just about any audience. It is
cane of the best ways to develop clearer insights
into the feelings of others and the interactions of
the characters involved which make for either good
or not-so-good relations. The situations in the
Child Guidance Series are perfect for having center
staff playact or role play. .

)

BrainstQrming
With this technique the group is given a certain

amount of time 40 come up with ways to solve a
particular problem. Any and all suggestions are

allowed. This has the advantage of getting new -

¢




ideas before the group ard identifying those care- -
givers who excel in approaching problems in creative

"  ways. Any of the Child Guidance situations or the

Child Envircrment problems in either Series could
provide the basis for a brainstorming session.

 Audiovisual Aids

Filmstrips, movies, slide shows, records and the
like are invaluable assets to any good training
program. Audiovisual materials should be used as
often as possible in a/well-integrated fashion with
any of the other techniques mentioned above. :

If staff training is one of your weaker areas, begin
now to strengthen it. Do not think for one moment .
that you must be a trained teacher in order to \/
effectively provide staff training for your care-
givers. Recognizing the need for such training and
making the commitment to provide that training are
the keys to a successful, meaningful effort. And
your efforts need ngt stop with the center staff.
Many fine parenting classes have been launched by
using the Child Guidance and Child Environment
Series with the parents of the children who attend
the child care center.

If you want to do more reading about child develop- i
ment and envirornments, you will find a list of help- !
ful books in Appendix D. You and your staff will be :
able to use these resources to increase your under- i
standing of children and improve the quality of i
child care in your center. o
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MODEL I ~ ROLE- » DISCUSSION, INDIVICUAL EXERCISE
To Intervene Or Not To Intervene - That Is The Question

Purpose:

Participants:

Presentation:

4

To help caregivers decide when adult intervention is
or is not necessary in their day-to-day contact with
children of all ages.

Caregivers who work with children of any age.

A copy of six situations dealing with adult interven-
tion taken from the module PREVIEWS - #20 in Caring For
Infants, #17 in Caring For Pretoddlers, #1 and #6 in
Caring For Toddlers, #19 in Caring For Preschoolers,
and #2 in Caring For School-Age Children.

A copy of six gituations dealing with adult interven-
tion taken taken from the module POSTVIEWS.- #16 in
Caring For Infants, #17 in Caring For Pretoddlers, #14
and #20 in Caring For Toddlers, #3 in Caring For
Preschoolers, and #13 in Caring For School-Age Children.

Pencils.

a) Divide the caregivers into two groups. Give each
caregiver a set of all six PREVIEW situations. Ask
group one to role-play the first three situations.
Give them 15 minutes to assign parts. Have them
act out the situations and the three choices
offered - A, B and C - for the entire group.

b) At.the end of each role-played situation the
entire group discusses the three choices and
chooses the "best" solution. Their choices then
are discussed in relation to.the "best" choice -
given in the module.

c) After the six PREVIEW situations are role-played,
all caregivers are given the six POSTVIEW situations
which match first six situations in context
but not detail. Allow each caregiver a few mimites
to read and select, ¢hoice ' she/he likes best for
each situation.

d) A brief discussion of each situation should follow
to clarify any issues that may need further explana-
tion.

[ 4




mdelIismeeffectlvemdelforgettingcare-
g:.versinvolvedasagxmp Byselectingmlssw
or situation like biting or hitting, caregivers
learm to handle such situations by role-playing and

discussing their feelings and answers afterwards.

This model is flexible because it permits the direc-
tor to chocse problems which cut across all ages.
* Or situations can be chosen only from the module

covermgttntagegrwp

Itmeasytolocates:.t:uationsforusemth:.s
training model by using the index in Appendix A of
this Manual. In Appendix A each situation in the
Pmmmofe\zerymlehasbemﬁﬁemd
tottxemmsmsmmmchclarlfyaxﬁ
explamtherecctm\ended solutions.

In Appendix B, the contents of each module, includ-
ing each situation, in the Child Guidance Series has
been indexed by topic or subject.

The technique of role-playing which forms the basis
for this model is an enjoyable and effective way to
get caregivers involved in chlldren‘s feelings as
well as their own.
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MODEL II - BUZZ GROUPS, DISCUSSICON, MIVMLEXEICISE

Purpose:

Materials:

Presentati®n:

Do You Hear I Hear?

To help caregivers learn to listen carefully to what
children say without passing judgment. To show care-
givers how they can help children solve their own
problems.

Caregivers working with preschool and school-age chil-
dren.

Copies of pages 53-55 from Caring For School-Age Children.

Pencils.

a)

b)

c)

d)

Have the caregivers read pages 53-55 in_Caring For-
School-Age Children. Briefly discuss the ideas
presented.

Divide the group in half. Give each group two situ-
ations which you have made up that involve a care~
giver and a child or children in discussion similar
to the example in the module. Vary the ages of

the children so that one situation deals with
school-agers and the other with preschoolers.

With Situation 1, ask Group A to write out their
dialogue showing how rbt to handle the situation.

situation effectively. Representatives from each
group then read the dialogue or lines for everyone
hear. Have the poor example go first, followed
the one. Reverse the task for Situation 2

838
2

.read the dialogue w:.th the poor example going first.

As part’'of the workshop evaluation form ask each
caregiver to rate his or her own listening abili-
ties on a scale of 1 to 5 with 5 being the very

best. Have them explain in writing why they rated
themselves as such. .

s




d.mloguew:.thaduld they -are able to learn
some actual words and a concrete, positive strategy
for h.staung effect:.vely, based on the sample
dialogue g:l.ven in the module, Camng For School-Age
Children.

way, each of which brings. to their attention the
principles of good llstenmg in a non-threatening
my.

For example, if you were using the situation below,
this is how the exercise would go:

Melissa is four years old.. She has been coming to
the center for several weeks. She is afraid to
sleep in the darkened room at nap time because she
tells you there are monsters hiding there.-

Now, Group A would write and act out a positive
dialogue withsthe child and Group B would write and
act out a negative dialogue. The group would then
discuss each. -

The personal rating of their listening ability after
the exercise and their explanation of the rating
gives each caregiver a chance to privately reflect
on individual strengths and weaknesses.
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MODEL III - INDIVIDUAL EXERCISE, GROUP DISCUSSION
Believe It Or Not

Purpose: To help caregivers understand that different children
L grow and.develop in different ways and at different
rates. To encourage an appreéciation by caregivers
for these differences. To help caregivers realize
tlut'childmlaveaneedtobehave_asﬂmydo.

Qia‘rucipamsz Caregivers working with infants, pretoddlers and S
toddlers. No prior experience or preparation needed. .

Materials: Copies of page 17 in Caring For Pretoddlers.
\ Copies of pages 18-19 in Caring For Pretoddlers.
Penci

Presentation: . a) Eave each caregiver comple
’ 17 in Caring For Pretoddl

the exercise on page

b) Ask one ver ‘to collect the papers and
. tabulate the results. While waiting for the
results, briefly discuss the idea of the "average"
* child and what that means. Ask caregivers to
volunteer their definition of "average."

C) Once the results are tabulated, have the caregivers
refer to pages 18-19 in the Caring For Pretoddler
nmodule. Beginning with the first item, announce
the conpiled results of the survey, followed by
a short discussion or debate of the issues
involved. 9

~66- 67
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Model IIT demonstrates a good way to initiate group
discussion. by beginning the training session with a.
provocative INDIVIDUAL EXERCISE. By individually ‘
givingtluthttositmtionsorqwsuom, thecare-
giver is immediately involved and interestad in solu-
tions. .

'medz.scmsionoftmtopicsm sheet can occur
by the entite group befork the results are tabulated
fmmthe:.ndividtalanmrsheets.

vtmﬂnresultsarehm,ﬂxeyarediscussedand
de‘batedbythemtueqmupagam




MOCEL, IV - BRAINSTORMING \
Using A Theme In Planning "Curriculum” Lo

: . 1) To introduce and use the Erainstorming technique
to make lists of creative ideas and solutions. 2)

To explore the value of using themes in planning

activitigsﬁorchi]tdcax_epzogrm.

Participants: Preschool and school-age caregivers.

Materials: Pages 48 and 50 from Creating Enviromments For Pre-
schoolers, pencils, two camon items for brainstorm-
ing exercises and chalkboard or easel for grouwp
leader. (Page 83 in Creating Environments For
School<Age Child Care covers the same topic).

Presentation: ‘a) Define brainstorming. To brainstorm is simply to
list all ideas that come to mind about a topic or
theme as rapidly as possible. All judgment is with-
held by group menbers. This includes both positive
and neqative comments, facial expressions or body

Vd " movements.

b) Begin by getting the group to-practice brain-
storming. Hold up a common item such as a ruler.
Have the group list many uses for the ruler as
they can. Set a limit - five minutes' is good.
Write each suggestion on chalkboard or large paper.
Encourage the group to think of any new use they can.
e . It does not have to relate to the child care environ-

ment. If necessary, help the group along by ‘suggesting

that rulers can be used for dueling, stirring paint

or holding open a window. --

' c) Have caregivers individually read page 48 in :
Creating Enviromments For Preschoolers and do the '
exercise on page 50. This exercise will let care-
givers brainstorm possible program ideas around a
theme given in module.

d) Let partic suggest their own theme, excluding
holidays. They can torm a list of activities
as a group. List these for.all to see. The caregivers ;
then can actually use the theme and the activities !
brainstormed around the theme to organize the center's )

\ , program for several days.

- .; J




Ed

In Model IV, caregivers benefit from learning and
practicing BRAINSTORMING. They also generate a

theme and related activities t‘nattheycanactually
use in their program. i
mmnmmisescanbeaﬁmwayforadtﬂts
torecap’cumﬂ)eabllityofseemgthmgsmnewand/
different ways as children often do. A caregiver

can brainstorm individually, with other adults or
with the children to find new solutions to problems
that arise in the center.

Using a theme such as "careers" og "the zoo," with
related activities accomplishes Several things in a
child care program. Different activities allow for
different interests and levels of participation.
This way a child has the opportunity to think about
an idea or event again. This helps fix information
in the child's mind. Differefit activities around
the same theme give continuity and-help the child
wmﬁthedifferentpartsofthedayand

[ 4




Presentation:

MOCEL V - GROUP EXERCISE, DISCUSSION
Looking At Environments

To help caregivers think about and arrange environ-
mnts ﬁorplaybysuﬂyingplayamplamandhst-

versmyparti with or without having
e" chapters in the Child

Plans are included’ in the infant, pretoddler, toddler
and preschool modules. For example, the floor plan,
page 27, and pIAY yard plan, page 28, from Creating
Environments For Prgtoddlers could be used. Put on
a separate sheet the "strengths" and "weaknesses"

listed below the plan you choose. Have available a
chalkboard, a large pad or overhead projector. '

a) Have caregivers study cone indoor plan without

the accompanying lists of strong ‘and weak points.

Talk about and identify equi;nmtanda.rrangatmts.
Ask for questions.

b) As a group, list on chalkboard or pad the strengths
and weaknesses caregivers spot in the plan. .

c) Next, distribute "Strengths" and "Weaknesses" |
list from the module. Campare caregivers' lists
withonesfmmdmthemdule Discuss findings.

d) Follow. same steps for cutdoor plan. Alterna-
tives: use outdoor plan as an individual assignment
or for another session. Discuss findings. :

/ )




"\
bbdecha]i;attmtiontotrxeusea:)darrangat'ent
of space as an effective tool for improving the
quality of child care in the center.

This model encourages caregivers and directors to

think about environments-and spacs,--using pictupes-- _ —

and images in a group setting rather than relying
totally on words and descriptions.

The plans in the modules are far from perfect.
Caregivers with some experience will be quick to
find a nuber of weaknesses. Note the nature of
their'comments. Often caregivers become so con-
cemed with safety that they want to remove the
objects or items that help make the center a com-
fortable or interesting environment for children.
Bringing this to their attention and discussing
it can change their views.

>




MOCEL VI - INDIVIDUAL AND GROUP EXERCISE, DISCUSSION, .
AUDIO~VISUAL AIDS
%

How Soft Is Your Center Environmment?

Presentation:

,'Ibfbcusattmtionon’theneedforandwaysto .
create a softer, more comfortable center environment.

Caregivers of, children in any age growp.

A list of "softness" items. These appear as part _

of the checklists found in the module on pretoddlers

on page 37, toddlers on page 38, preschoolers on

page 39 and school-age care on page 35. Pencils,

slides and slide projector. ‘

a) Begin with a warm~up activity. Havecareq:.vers
lose their eyes and 'sit quietly for a mifute. Ask
them to think about where they are sitting. @Are
the surrounding surfaces hard or soft? , How do they
feel? Allow time for everyone to get in touch with
their feelings. Then suggest they try to recall
favorite spots or places they liked to play as chil-
dren. matpartimalarfeaturesorteme:esnade
these places so special?

. W .
b) Give each caregiver a softness checklist. Ask
them to use the checklist to rate their center's
play areas.

c) Discuss ways of adding any items on the check-
list not currently available in the center.

d) End session witti a collection of slides taken
in a child care setting as exanples of different
ways to make the center enviropment more liveable by

adding soft textures with carpeting, p:.llows laps,
water, grass and sand. '




InbbdelVIcareg;Lversforcl-u.ldmofallagescan

caretogetherasagm:paxﬂdlscussasmgle, impor-
tant issue. )

Directors and careg:l.vefs may find cleanliness, ease
ofcareandregtﬂ.ata.masreasonsformtaddmg
softness to the envirorment. This may result in scme
lively discussions and thoughtful consideration of
what is a quality enviromment for children.

%

’ The slides provide visual examples of easy-to~ °*
. duplicate ideas for adding softenss to the center.

(ne interesting exercise to add to this model is to
have caregivers make a list of ways that a center
environment is likely to be different from a child's
home énvironment. The list might include men, grand—*

, adult-sized furniture, their own room, a -
pet a garden.

»




APPENDIX A
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INDEX OF SUPPORTING MATERIAL FOR PREVIEW AND POSTVIEW STTUATIONS

Situation

10
11
12

13
14

45

T'16

THE "CARING" ROLE IN A CHILD CARE CENTER

PREVIEW

Module Page
_Numbers

212

32, 84-88

47-48, 55, 57-67

189, 191-197

157, 159-167 b
98, 100-104 /)
217-219, 227-229

82, 84-88

16, 23, 25-29

189, 191-197

153-154, 167, 169, i7l-l77
17 .

214-215, 231-233, 235-237
239-241
151-152, 225-227

157, 159-167

'3:, 37-43
, 23, 2933

82, 84-88

18, 23, 29-33

Situation

10

12

14

16

17
18
19
20

POSTVIEW

Module Page
Numbers

16, 23, 25-29, 76, 106,
108-112

189, 191-197
189, 191-197

237-239

82, 84-88

16, 23, 25-29

47-48, 55, 57567

157, 159-167

153-154, 169, 171-177
35, 17-43

157, 159-167

76, 98, 100-104, 138,
140-144

157, 159-167
217-219

198-200, 203, 205-211,
231-233, 235-237

151-152, 225-227'
82, 84-58

18, 23, 29:33
16, 23, 25-29

214-215




1

CARING FOR INFANTS

P afers

18-19, 29-30

38-39, 53-55

45-46 -~

75, 87-89, 118, 125-129,
137-139, 146-148

Situation.

—————————

55-57, 146-149, 161-165, 181 5

34, 43, 57-59

40

20-21

145, 171-173

108-110, 137-139
76-77, 91-93

78-80, 99-101, 116-117

78-79, 89-91

44-45, 55-57 ,
80, 137-139

75-76

115-116

91-93, 129-131, 145, 152

43, 65~-67

97-99, 120~121, 131-133

14
15

. le
17
18
19 »
20

POSTVIEW

Module Page
Mumbers

78-80, 117, 145, 171-179
18, 19, 29-30, 38

43, 65-67

22

146, 148-149, 161-165, 181
75-76

76, 77, 91-93, 173-175
78-80, 99-101, 116-117

79

75, 87-89, 125-129, 146-149

120-121, 139-141
115-116 ﬁ
38-39, 53-55
116, 173-177
44-45
&
97-99, 120-121, 131-133
43

71, 147

80, 137-119/'

- 34, 43, 57-59




CARING FOR PRETODDLERS

Situation Module Page Situation Module Fage
Number Nunbers Nurber Numbers
1 K :1 24-26, 35-37 .
2 24~26, 35-57 2 16, 17518, 49-50,
A 59-61
3 74 3 27-28
4 27-28 4 92~93, 103-105
5 , 16, 17, 18, 49-50, 59-61 5 15, 17, 18, 23, 30,
37-39 ‘

6 15, 17, 18, 24, 69-72 6 16, 47, 48-49, 99-103
7 Es.igg 28-29, 39-41, 48, 11— 75
8 69-70, 74, 83~85 8 69
9 45, 50, 61-63, 74, 91-92 9 112
10 26-27 ‘ 10 73, 112
11 17, 18, 50-51, 57-59 11 17, 18, 24-26, 35-37
12 15, 17, 18, 23, 30, 37-39 12 51, 63-65
13 51, 63-65 13 / 17, 18, 28-29, 39~41,"
. 48, 133-135
14 28-29 _ 14 47, 50, 61-63, 74,
' - 91-92°
15 69 . \ 15 69-70, 74, 83-85
16 112 | 16 28-29

_j, 17 748-49, 99-101 17 48-49, 99-101 —
18 92-93, 103-105 18 26-27

v 19 17, 18, 24-26, 35-37 19 17, 18, 50-51, 57-59
20 16, 47, 48-;49, 99-103 20 15, 17, 18, 24,> 69-72

’ *
Q =78= 77




. , CARING -FOR TODDLERS
PREVIEW POSTVIEW

Situation Module Page Situation Module Page
Nuber Numbers Number Nurrbers
1 21-22, 4 1 41, 43
. 2 46, 72, 97, 103107 .2 74-75, 87-89
3 65-67, 72, 96 3 113-114
-4 22 ‘ 4 | T71-72, 83-85
5 72, 94 5 115
6 . 43, 51-55 6 24
7 42 | 7 81-85, 105-109
- 75, 94 ‘ 8 73-74, 85-87
9 23, 93 9 93,95
10 74-75, 87-89 10 42
i1 113, 121-123 A1 46, 72, 97, 103-107
12 115 12 22 '
13 24 13 65-67, 72, 96
14 41, 43 14 21-22, 44
15 81-85, 105-109 ' 15 72, 94
16 71-72, 83-85 16 113, 121-123
17 113-114 17 - 23, 93
18 93, 95 18 94 .4
19 23 19 23
20 . 73-74, 85-87 20+ 43, 51-55
78
-79-




CARING FOR PRESCHOOLERS ~
PREVIEW POSTVIEW
Situation " Module Page Sitiation Module Page
Nurber Nurbers ° Nurber Numbers
1 95-96, 101, 103107 119 |
2 61-63, 151-153 2 o 95-96, 101, 109, 111-115
3 .18, 85-87 3 16 "
4 95-96, 109, 111-115 4 16, 155-157
h 5 16-17 5 51-53, 67-68, 79-81, 83,
ﬂ 175-177 '
6 15, 21, 35, 147 6 87-89
7 19, 27-29, 31-33, 131-133 7 141
8 16, 142, 155-157 8 16-17, 20, 35, 37-41, 55,
. 57-59, 83, 163
9 167, 177-179 9 129-131
.10 127 ' 10 '17-18, 35, 37-43, 45,
. 85-87
1 87-89, 141-143, 1374 11 19, 27-29
. 12 - 167, 175177 ¢/ 12 16, 179-181 |
o 13 31-33, 149—;51 » 13 51-53 '
. 14 18, 49-51 14 31-33, 55, 68, 70, 96,
— 119, 127 :
15 16, 153-155 15 17-18, 35, 37-43, 45,
@ . 85-87
16 47—492/147 16 16, 45
17 67-68, 77-79 \ 17 83
18 20, 129~131 18 83 )
19 /51-53, 83 ) - 19 s1-53, 77-79, 83, 98, 141

!

20 '16-17, 39-41, 83, 163 20 '17-18, 20, 35, 67




C 12
13
14

15
16
17
18
19
20

CARING FOR SCHOOL-AGE CHILDREN

PREVIEW

Module Page
_Numbers

59-60, 69-71
28-30, 45-49
56-58, 71-75
3, 15, 20-21, 155, 157-158

- 25-31

53, 62, 99-101
54, 56-67

41-45, 80

57

83, 91-92, 159-160
80-81

54-55

17, 122, 127
88-91, 103-105

S

$86-88, 101-103
80

125-126

125-126, 149-151
126~127, 135-137
124-125

Situation

Number

1
2

10
11
12
13
14

16
17
18
19
20

POSTVIEW

Module Page
Number's

83, 91-92, 159-160
54, 56-57

122, 127

56¢58, 71-75

80-81

59-60, 69-71
125-126, 149-151
126-127, 135-137 -
125-126

80

54-55

88-91, 103-105
28-30, 45-49

3, 15, 20-21, 155, 157-158,
16l

28-29

124-125

57
41-45, 80

86-88, 101-103




APPENDIX B )
INDEX OF CHILD GUIDANCE MODHLE CONTENTS BY TOPIC

THE "CARING" ROLE IN A CHILD CARE CENTER

po——
ey

CAKING FOR CHILDREN IN A GROUP SETTING

mptim m - ll_’ 18’ 29"33’ _2._5_]_-. .
accepting routine - 19
caregivers, role in group care _
cooperating with other employees - 6, 47-48, 55, 57—67, 247 ~
respecting differences - 49
knowing biases/preferences - 178-184
listening to children - 216
supporting home/center.differences - 10, 35, 37-43, 122, 124-128,
130, 132-136, 248, 249
center routines - 212-214, 223, 225-243, 246 ,
child care in groups, definition - 15 *
past trends - 15-16
current needs - 16
meaning to children - 16-19
cultural, racial differences ~ 152
encourag1ng development of the growp ~ 7, 9, 217-219, 241-243, 249
encouraging independence - 18
group experiences - 17, 18
learning through play - 185-186
supporting child's play - 6, 8, 189, 191-197, 245, 246
limits, rules - 9, 214-215, 25'0, 251 2
making friends - 17
new experiences ~ 17
sharing important adults - 17
transitions - 5, 212-214

-

GROWTH AND DEVELOPMENT OF CHILDREN

disabled children - 8, 153-154, 169, I71-177, 248

hEALTH AND SAFETY . <"

health and safety issues with parents - 5, 7, 11, 82, 84-88, 246, 250
parental abuse, neglect of children - 90, 92-96
protecting children's safety ~ 198-200, 203, 205-211, 235-241, 25Q

UNDERSTANDING AND HANDLING DIFFICULT BEMAVIOR

handllng difficult behav1or - 6, 8, 157, 159-167, 247, 248, 249
separation froM parents - 8, 16, 23, 25-29, 245, 247, 251
understanding difficult behavior - 7, 98, 100~104, 114, 116-120, 249

\}

* 7 - underlined numbers refer to situations in the modules, while numbers
which are not underlined refer to text.

82~

81 e 3




S~
) W WITH PARENIS 1
handling parent requests - ‘122, 124-128, 245 _
“AJ informing parents of child's difficult behaviors - 11, 106, 108-112,
- 245 :
parent involvement - 78-79 ) ‘
parents' separation amxiety - 8, 76, 247 — .

parents with disabled children - 77-78
supporting parents - 11, 18, 23,.29-33, 76, 245, 249, 251

»

- . CARING FOR INFANTS ' v
CARING FOR INFANTS IN A GROUP SETTING

caregivers, role in group care o
- meeting needs of infants - 8, 27-28, 45, 146-149, 153-155, 161-165,
185-187, 190 ’ T
cultural, family differences --106, 110
" handling feeding, eating - 10, 42, 194
\ bottles - 42, 80, 116, 133
drinking from a cup - 79, 191
finger foods - 79, 99-101
introducing solids -~ 10, 78, 89-91
spoon feeding - 116-1I7, 191 = .
supporting infant play - 13, 63-65, 119-121, 131-133, 139-141, 192,

194
GROWTH AND DEVELOPMENT OF INFANTS .
" birth - 20

fetal development - 7, 18-19, 189
infant development, general: . '
% 1/2 - 4 months - 33-35 S
‘ 4 - 8 moriths - 71-72 .
* 8 =12 months - 105-107
-{  language development - 9, 108-111, 137-139
baby talk - 109 | . ’
bilingual home - 110-111 . ,
L » imitation - 110 .
newborn:
adult interaction with - 26 R -
i . appearance, difference - 9, 20-21, 190
' changes in first six weeks - 24-26 .
reactions, abilities - 21-23

- older infant appetite - 10, 116-117 _
supporting development i foe
11/2 - 4 months -~ 36-37 : n
4 - 8 months & 72-75, 97-101.-
8 - 12 months - 117-121, 129-131, 139-141, 165-197, ;@_

ming - _l_l_' 75"76' }_9_9. b

¥

-.83" 8 2
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HEALTH AND SAFETY

artificial respiration, infants - 40 . o
bathing - 11, 44-45, 193 .
burping - 13, 43, 189 3 _ . .

" colic - 7 ,“3-39, 53755, 193
constipation-~ 76-77 e ,
diaper rash - 10, 7% 99 | - ® A . N
diapering - 41-32 :

‘diarrhea - 11, 76~77 ] -

dressing, undressing -,44

exercise -~ 47-48 '

.fears - 74

fussiness, how tp relieve - 38, 87-89 )
‘health and safety, general - 12, 55-57, 91-93, 106-119, 129-131,

150~153
hiccups - 38 I
holding:
. to carry - 9, 40 .
to feed - 42, 194 . ’
playpens, cribs, ’qu’ant seats, use of - 26, 47, 73, 147, 194
SIDS - 40 .
. sleeping routine - 7,, 43, 45-46, 65-67, 116 0

‘spitting up - 8, 43, 57-59, 195
tak.mg temperature - 112-114~

4

UNDEIB‘I?\NDING AND HANDLING DIFFICULT BH-IAVIOR o - ) <

- biting - 76 ~
dependent behavior - 8; 127-129, 192
handling behavior - distraction/substitution - 11, 80-81, 194

S thmbsuck.?p 12, 115-116, 192 | >
| WORRENG WImi PARENTS’ ‘ : |

cooperating yith-parents - 9, 12, 145, 171-179, 189, 193~

b

~

3 ‘ \ ' : - N
r - CARING FOR PRETODDLERS L

-

CHWGFORPREIUJDLE;IEINAGK)'UPSEITDJG ‘ -

caregivers, role in gioup care - 7, 111-112, 131-133, 135-137, 141
group experiences - 11, 17-19, 85-87, 112, 141 ’ . . '

Gmmw@ww.s’m - - - .

. ’ . . : r- . . 4 : .-
attention span - .17, 19, 85-87, 112, 141 N T

5 development, general - 15-19, 24, 29-30, 45-51, 72-76, 89-95, 109, _ '
111-112 : ‘
dressing, mdressmg = 8 27-2&, 139 - . . B

4
-
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.

lanquage, general - 8, 10, 15-17, 18, 24, 69-75, 81-83, 141, 144

baby talk - 71 i
. directions - 24, 41-43, 75
. gestures - 9, 70, 83-85, 143
- hstem.ng - 69

watching - 69-70
play - 16, 17, 18, 72-76, 92-93
sleep, rest - 9, 26-27, 143.
toileting - 8,710, 17, 18, 28-29, 39-41, 48, 133-=135, 142, 143
walking - 10, 15, 17, 18, 23, 140, 143

HEALTH AND SAFETY |
protecting pretoddlers' health and safety - 17, 18, 109-111, 117-127
UNDERSTANDING AND HANDLING'DIFFI(IJLT BEHAVIOR

. adult i tion - 10, 30, 37-39, 143 i -
biting - 51, 63-65, 142 ’
dependency - 9, ‘47, 50, 61-63, 74, 91-92, 142
distraction of - 12, 47, 48-49, 99-103, 140
jealousy - 11, 92-93, 101-105, 140

+ negativism =12, 16, 47-48, 9 l—§'2— 99-103, 140
self-centeredness - 15, 16, 47, 75, 111 )
setting limits - 48-49 g .
temper tantrums - 8, 16, 17, 18, 49-50, 59-61, 139 N
thmbsuckmg -9, 17, 18, 50-51,, 57-59, 144

v CARING FOR TODDLERS ’ T ’

- CARTNG FOR TODOLERS. IN A GROUP SETTING - T _

3

center routines - 132
. caregivers, .role in group care - b
. supportmg strengths - 7, 23, 152
group experiences - 8, 42, 61-65, 72, 151
o
GROWTH AND DEVELOPMENT OF TODDLERS . . ‘ .

choices/decision-making - 10, 33-35, 63-65, 96, 150
éating habits - 12, 73-74, “85-87, 151
language development, general - 15 - - |
* baby talk ~'114 .
bilingual - 113-114 .
gestures - 10, 1I3, 149 :
e mispronunciations -\1I, 113, 153 - .
' pretend play - 115 . C
. stuttering - 10, 15,7150 - |

play, general — 10, 21, 149 ,
. pir play -43 :
Soll'ca.ry play - 41, 43 L,

L 'o ’ * . ) . -
\(o 7 | -831'5-".84 . SO \
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.




. ' toddler development, general - 71-72, m, 116, 133
- toileting - 9, 74-75, 87-89, 149

HEALTH AND SAFETY

i with disabilities - 132-133, 143-145
ies - 131-132, ‘139-143, 145-147
recognizing hazards - 131, 132

UNDERSTANDING AND HANDLING DIFFICULT BEHAVIOR*
" biting - 21-22, 29-31, 44"
~ fears - 8, 22, 31-33, 35-37, 93, 152°
hitting = 7, 21, 44, 153 .
limits - 9, 23, 33-37, 45, 81-83, 153
quarreling - 44, 53-55
- rewarding positive behavior - 7, 12, 23, 46, 152, 154
self-centeredness - 21, 33-35
sharing - 8, 51-55, 154 Py

-‘\
.-CARING FOR PRESCHOOLERS

FOR PRESCHOOLERS IN A GROUP SETTING '

caregivers, role in group care
acknowledging individual differences - 8, 15, 21, 35, 83, 98
allowing individual differences - 51-53; 77-79, 141, 185, 187,

188, 189
giving directions - 10, 12, 29-31, 68, 83, 89-91, 187
. offering children choices - 9, 87-89, 141-142, 147, 185
setting example - 120-123 .
group experiences \ '
discovery -~ 17

imagination - 6, 11, 47-49, 51, 83, 151-153, 185, 188, 189
visual relationships - 16,.49-51
word games - 17,

individual needs -.71, 120-121, 175-177

i sexism, avoiding - 8, 16, 155-157, 184

pmmmuwvmoﬂmospmscmmm !

cogrut:.ve developmerw general - 15, 45, 67, 163-164
encouraging self-confidence - 7, 10, 12, 16-17, 39-41, 83, 163,
, 179-181, 184, 185, 187
languave development, general - 1ll, 16, 45, 153-155, 188
stuttering - 16, 184 : T
need for security - II— 67-70, 184 R

physical development, general - 17/-18, 35, 67 P

coordination/muscle control*- 7, 10, 17-18, 37-43, 45, 85—87, 186,
188 » . -

range ge of abilities - 8, 15, 21, 25, 35,'83, 98
sleep - 11, 20, 189

A
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social/emotional development, general - 19-20, 25, 67, 95, 165-168
‘ toileting - 18, 59-61
understanding others - 20-21

protecting prgd)oolers' health and safety - 6, 7, 95-98, 101, 103-115,
183

-
-

UNIEIGTANDIM; AND HANDLING DIFFICULT BEHAVIOR

body exploration - 12, 20, 12943{(,&
bogsiness - 31-33
bullying - 133-135
cheating - 61-63
dealing with death - 161
- fears - 163-164
handling preschoolers' behaviors - 9, 120-122, 127, 186, 187
rewarding positive behavior'-.29-31, 68, 70, 101, 11%-120"
setting limits - 70, 119-121 . .
sharing - 8, 19-20, 27-29, 183, 186
swearing - 135-137 . .
tattling - S, 10,-167, 175-179 .

CARING POR SCHOOL-AGE CHILDREN .

CARING FOR SCHOOL~AGERS IN A GROUP SETTING
caregivers, role in group care T
avoiding sexism - 7, ‘62-63, 71-73, 161-162, 166
caregiving for sq,hool—age children - 54-56, 63—64, 73-75, 86, 93-94,

131, 169
encouraging decision-making - 61-63, 65, 75—77,/155{116;
emphasizing the-positive - 29-31, 68, 70, 101, 119-120
listening to children - 10, 54-55, 167.
setting example - 19 )
school—age care, general - 3, 8, 15, 20—-21, 25-26, 157, 168
surpnses, when to use - 30-31
group experiences . :
celebrations, learning w - 27-28 . .
clubs,f importance of - 7, 28-30, 45-47 , - ‘

older “school-age children's interests - 157-160 » &
play - 27° .
role-playing to solve problems: - 28
L)
' . s ‘ . . . Q
consideration for others - 58, 73-75 . ) . .
cultural differences - 84-85 . . Y \

curiosity - 19, 123
fears, general - 81, 93-94
of body changes - 9, 85, 161-162, 165

R
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of moving - 11, 82, 167

of school - B3-83, 93-Tol

of the unfamiliar -~ 82
friendshipe - 25, 47-49, 82, 167, 168

growth and development, general =~ )
6 year old - 16. s
7 year old - 16-17

year old - 17

imagination, use of -~ 31
individual diffe.rences - 18-20 .
need for grolp acceptance - 18-19, 82, 99-101, /169
need for security - 11, 67-70, 184

privacy - 25, 63 -
rest -~ 26
self-concept development - 8, 53-54, 64, 123, 170

HEALTH AND SAFETY

signs of problems - 86-87, 115-119
teaching responsibility for self-care - 86, 111-119, 161-162

4

UNDERSTANDING AND HANDLING DIFFICULT BEHAVIO{{

Jbullying - 11, 128-129, 137-139 R
~  Ccheating - IT, 127, 167 ’
ideas about faimess, Justice -89 19, 169 .
carpetition, general - 83, 166 p
aggression - 39-41, 169 .
losing - 9, 37-39, 4I-33
dawdling = 130, 141-143

»

)+ death, reaction to - 10, 90-93, 105-107, 168 '

- 130~131,7143-145
dijorce, reactions to - 10, 88-90, 103-105, 170-
fairness - 8, 9, 19, _];§_9_
handling conflict, general ~ 63, 123-124, 139-141, 145-147, 163
adult reactions - 10, 124-125, 128; 165
lying - 11, 127-128, I51~153, 166
rules -8, 27, 41-45, 129-130, 166
setting Timits - 7, 56-58, 164
stealing - 12, 128~127, 167
swearing ~ 128, 147-149- 7
tattling ~ 9, 43-45, 169
WORKING WITH PARENTS .
adult, family influence =~ 10, 160, 163

- 88~ 87 )
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APPENDIX C /

» INDEX OF CHECKLISTS AND ACTIVITIES FOUND IN CREATING ENVIRONMENTS SERIES

MODULE Page Mumber ‘ PAGE TITLE
FINDING "QUALITY'" ENVIRONMENTS
Infant p. 14 Consider The Behaviors 'Ihat The Cent)ar
Environment Encourages

School-Age p. 13 ) Check Your Knowledge Of Enviromnments For
) School-Age Children

School-Age p. 48 Rate Your Summer Child Care Program

& ‘

ARRANGING SPACE

Infant p. 25. Check Your Center's' Infant Area A
Pretoddler pp. 29-30 Check Your Center's Pretoddler Play Space
Toddler pp. 28-29 Check Your Center's Toddler Play Space

School-Age pp. 25-26 Check Your Center's School-Age Play Space

MAKING CENTERS LIVEABLE

Infant p. 33 Check Your Infant Area For Liveability .
Pretoddler p. 37 . Check Your Center For Softness And Live-
- ability
N Toddler p. 38 - . Rate Your Center For Warmth
Preschooler p. 39 Check Your Center For Softness And Flexl-
' bility
. School-Age p. 35 ¢heck Your Center For Softness And Flexi-
' . bility
CHECKING FOR EQUIPMENT SAFETY i
Infant p. 54 ‘ Be Sure That Infant Equipment Meets Safeaty
Standards
MANAGING CENTER AREAS
\/ A
Infant | p. 58 Check Your Infant Area Management System »
Pretoddler p. 56 Check Out Your Pretoddler Area Management
' System .
Toddler p. 56 - Check Your Toddler Area Management System
Preschooler p. 60 Check Your Preschool Area Managemnt
System '
School-Age  p. 52 Check Your School-Age Management System
SUPPORTING DIFFERENCES | ]
? 5 -~
Infant p. 66 b Check The Ways-.You Support Differences .
Pretoddler p. 65 Check The Ways You Support Differences
- Toddler P

. 66 Check The Ways You Support Differences

. : -8~ gg
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MODULE PAGE NOMBER PAGE TITLE
Preschooler p. 73 Check The Wagfs You Support Differences
School-Age p. 70 Check For Ways The Enviromnment Supports
~ And_Respects Differences :
UNDERSTANDING GROWTH AND DEVELOPMENT o
Infant  pp. 70-71 Understand Your Infants
Pretoddler pp. 70-71 Understand Your Pretoddlers
Toddler - pe. 70-71 Understand Your Toddlers
Preschooler pp. 78-79 . Understand Your Preschoolers
School-Age pp. 74=75 Know What To Expect From School-Age Chil-
dren .
SUPPORTING INDIVIDUAL GROWTH AND DEVELOPMENT
Infant pp. 81-82 Check On The Opportunities You Prgvide For ‘
. Infants * .
Pretoddler Pp. 84-85 Check. On The Opportunities You Provide .
Pretoddlers
Toddler pp. 85-86 Check On The Opportunities You Provide
Toddlers
Preschooler  pp. 93-94 . Check Your Planning For The Three To Fives
School-Age p. 84 Check Develcpment By Watching Children At
Play ’ >
MATCHING SKILLS AND TOYS ;
~ ’ ‘
Infant pp. 72-73 Match Infants' Skills With The Toys You
Choose .
Pretoddler pp. 7475 Match Pretoddlers' Skills With The Toys
You Choose
Toddler pp. 72-73 Match Toddlers' Skills With The Toys You
Choose
_ PLANNING ACTIVITIES (Mot checklists)
Infant p- €8 ' Include Fresh .Ideas And New Experiences
Pretoddler pp. 96-97 Include Fresh Ideas And New Experiences
Toddl p. 79 . Plan A Variety Of Simple Activities-
USING MARERIALS CREATIVELY — ° -
Infant p. 94 Check Your Creativity And Skill With Mate-
rials \ .
Pretoddler p. 101 Check Your Creativity|And Skill With Mate-
, . rials -
Toddler pp. 103-104 Check Your Center For Creativity And
‘ Variety . g
Preschooler  p. 112 Check Your Creativity And Skill With Mate-
School-~Age p. 106 . Check Your Creativity And Skill With Mate-
rials
. i . m. .
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MODULE PAGE NCMEER PAGE TITLE

RATING THE ADULT ‘ENVIRONMENT

Pretoddler p. 14 x Cl;ﬁk Your Center As An Bwimmxent For
Staff

Toddler p. 14 Check Your Center As An Environment For
Staff ’

Preschooler p. 14 Check Your Center As An Envi t For v
Staff : !

MISCELLANEOUS ACTIVITIES AND EXERCISES FOR STAFF

Infant p. 77 Understand How Language Developé

Infant p. 92 Have Fun With Babies
. Pretoddier p. 63 Expect Same Behaviors That Are less }éeal—
. ing Than Cthers ) -
Pretoddler p. 91 Give Pretoddlers A Chance To Be Messy
Pretoddler p. 98 Laugh With Your Pretoddlers
Toddler p. 100 Think About Your Own Reactions
Preschooler p. 50 Try This (Using A Theme Or Follow-Up
. Activities)
Preschooler p. 52 . Try This (Helping A Group Change Behavior) .
Preschooler p. 81 Try This (Planning A Sequence For Shoe
Tying)

Preschooler p. 86 Try This (Practicing Creative Thinking) "
Preschooler p. 103 Try To Forget You're Grown-Up
School-Age p. 62 Notice How Males And Females Appear In

. _— Children's Books
School-Age p. 65 Take A Look At How People With Disabili-

“ ties Are Rictured .o

\ .
RECOGNIZING STRENGTHS AND WEAKNESSES OF CHILD PLAY AREAS *

Infant . p.'24 Take A Look At One Infant Care Area _
Pretoddler p. 27 Take A Look At One Indoor Pretoddler Area
Pretoddler p. 28 Take A Look At One Outdoor Pretoddler Play
Space .
Toddl p. 26 Take A Look At One Outdoor Play Area
Toddler p. 27 - Take A Look At One Indoor Play Area
" Preschooler p. 26 Take A Look At One Indoor Play Area

Preschooler p. 27 Take A Look At One Outdoor Play Area

& g +
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APPENDIX D
SELECHDIEADDGS(N(}IIIDDEVEIDPMENTANDCHIIDCARE

'Ihe followmg books and articles have been the most useful references in the
development of these staff training series. If you or your staff want to do
further reading, you nay find this list helpful.

CHILD GUIDANCE ~

Brazelton, T. B. Toddlers and parents - A declaration of independence. New
York: Delacorte Press/Seymour Lawrence, 1974,

Caplan, F. The first twelve months of life. New York: Grosset and Dunlap,
1973. =

\ ‘
Caplan, F., & Caplan, T. The second twelve months of life - A kaleidoscope
of growth. New York: Grosset & Dunlap, 197%.

" Carmichael, C. Non-sexist child-raising. Boston: Beacon Press, Inc., 1977.

Cohen, D., Parker, R., Host, M., & Richards, C. (Eds.). Serving school-age
children. Day Care Bulletin No. 4, Office‘of Child Development, 1972.
U.S. DHEW PUBLIGATION No. (OCD) 73-74 Washington, DC

Cooper, G. €. Parenting curriculum (6 \/olsl). New York: New York: ¢Child
Welfare League of America, Inc., 1974. ,

Crow, G. A. Children at risk: A handbook of the signe and symptoms of early
«ehildhood difficulties. New York: Schocken Books, 1977.

Dreikurs, R. Coping with children's misbehavior: A parent's gutde. New
.York: Hawthorne Books, Inc., 1972. \

. Evans, J. (Pro;;ect Director). The gromng child - From birth through five
years and The growing child from six through *fzfteen years. Child
Health And Development Series.’ Austin, Texas: Southwest Educatioral
Development Laboratory, 1977.

‘e

Gallnsky E., & Hooks, W. The new extemded famly Day care that works.

Boston: houghton Mifflln Catpany, 1975. \

Gesell, A., I1g, F., & Ames, L. Infant and child in the cylture of today.
New York: Harper & Row Publishers, Inc., 1974

.

J
Gesell, A., Ilg, F., & Ames, L. The child from fwe to ten. New York:
Harper & Row. Publishers, Inc., 1977. . .
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Gesell, A., Ilg, F., & Ames, L. Youth - The years from ten to sixteen. New
York: Harpe:f & Row Publishers, Inc., 1956.

Gesell, A., et al. The f%st five years of sze. New York: Harper & Row
Publ:.shers Inc., 194

Ginott, H. G. Between parent and child. New ‘York: Avon Publishers, 1969.

Glic;]mén, B., & Springer, N. Who cares, for the baby? Choices in child care.
New York: Schocken Books, Inc., 1978. . ’

Gonzalez-Mena J. What is a good beginning? Young Chzldren, 1979, 34(3),
p. 47.

Gordon, I. Baby learming through baby play: A parent's guide for the
first two years. New York: St. Martin's Press, 1970.

Green, M. A sigh of relief. New York: Bantam Books, 1977. ;

Grollman, E. A. Explaining death to children. Boston: Beacon Press, 1967.

Explaining dﬁe to children. Boston: Beacon Press, 1969.

Talking about/ death - A dialogue between parent and child. * Boston: .
T Beacon Press, 1970. , ,

Talking about divorce and separations: A dialogue between parent
and child. Boston: Beacon Press, 1975. '

Crowing Child (birth thmugh five years) lafayette, Indiana: Dunn &
Hargltt, Inc., 1973-1977. :

Hendrick, J. The whole child, St. Louis: The C. V. Mosby Campany, 1975.

Holliday, A. Tender loving care family style. Day Care And Early Education,
1975, 2(3), pp. 6-9. “ -

Isaacs, S. The nursery years: " The mind of the child from birth to six
years. New'York: Schocken Books, Inc., 1968. !

Jensen, L. C., & Hpghston, K. M. Respomsibility and morality - Helping chil-
dren .become responsible and morally mature. Provo, Utah: Brigham -
" Young University Press, 1979. . ) ~

Keele, R. L. Let's talk - Adults and children sharing feelings. Provo, '
Utah: Brigham Young University Press, 1977.

Keister, M. E. Didscipline. Greensboro, North Carolina: The Unversity of
North Carolina, 1973. "

Leonard, C. W., & Flander, M. S. Why children misbehave. Chicago: Science
‘Research Associates, Inc., 1952.

— 1




/
/

/

/

/

/

;
/ Chen:y 'C. Creative play for the develop“mg echild. California: Fearon

i

Evans, E., & Saia, G. Day care for infanis. Boston: Beacon Press, lé?é.
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\ 4
Lewis, D. The secret Zanguage of your child. New York: St. Martin's

" Press, 1978. : J

Minuchin, P! P. The middle years of childhood. Galifornia: Brosks/Cole
Publishing Cotpany, 1977.

Ross, H. Fears of children. Chicago: Science Research Associates, Inc.,
1951. |

Rowland, L. W. Pierre The Texas Pelican Newsletters (1-11 months). Austin,
Texas: Texas Department' of Commumnity Affairs, Early Childhood Develop~

uent, Division, 1957.

l

The Prmcetcn Center For Infancy. The parenting Advisor. New York: Anchor |
Pr%as/Doubleday. 1978.

White, ,B L. - The firet three years of life. New Jersey: Prentice-Hall,
Im ¥ 1975. N .

/
!
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CHI LD’ ENVIRONMENT

-,

Bla R., Brady, E., Bucher, I., Hz.teshew B, Zavitkovsky, A., &
Zav:.tkovsky D. Activities for school-age child care. Washmgton,
/ DC: National Association for the Education of Young Children, 1977.

Bz;'bvvrae, G. Day care for school-agers. Austin, Texas: Texas Department of
/’ Human Resom:ces, 1977. -

/ ’ .

Canfield, J., & Wells H. 100 ways to enhance self-concept in the classroon:

/ A handbook for teachers and parents. Englewood .Cliffs, New Jersey:
Prentice-Hall, Inc., 1976.

Publishers, 1976. S

Diem, L. Children Zearn\physical skills - Birth to three years (Vol.'l).
Washington, DC: AAHPER Publications,-1974. s

Environmental Program, Ihc. Infant developtient guide - You and your baby -
The first wondrous years. Johnson & Johnson Baby Products Company,
1978.

13

Frost, J., & Klein, B. Children’s play and playgrounds. Boston: Allyn and
Bacon, Inc., 1978. R :

Harms, T., & Clifford, R. The day :;are' environment rating scale. Chapel
Hill, North Carolina: Frank Porter Graham Child Development Center,
Unzverslty of North Carolina, 1977. z



\ Harms, T., & Cross, L. Envirommental provisions in d&y care. Ch!pel Hill,
North Carolina: Frank Porter Graham Child Development Center, Univer-
sity of North Carolina, 1977.

~

Harms, T., Peterson, M., & Cxyer, D. Maximizing ieaming from cooking '
experiences. Chapel Hill, North.Carolina: Frank Porter Graham Child
Development Center, University of North Carolina, 1977. :

- Herbert-Jackson, E., O'Brien, M., Porterfield, J., & Risley, T. The infant
denter: A complete guide to organizing and managing infant day care.
Baltimore: University Park Press, 1977.

Hogan, P. Playgrounds for free. Cambrldge, Massachusetts: MIT Press,
1974. ‘ :
\4

Huntington, D., Provence, S., & Parker, R. (BEds.). Serving infants. Day -
Care Bulletin No. 2. U.S. DHEW PUBLICATION No. (OCD) 73-14, Washington, e
DC, 1971. ; : ’ "

Jones, E. (EA.). Supporting the growth of infants, toddlers and parents.~—
- Pasadena: Pacific Oaks College And Children's School, 1979.

Kritchevsky, S., Prescott, E., & Walling, L. Planning environments for
young children: Physical space. Washington, DC: National Association

for the Education of Young Children, 1969. _ p
%Lady Allen of Hurtwood. Plamning for play. Cambridge, Massachusetts: MIT
Press, 1968. N

Leggett, S., Brubaker, C., Cohodes, A., & Shapiro, A. Plaming flexible
.learning places. New York: McGraw-Hill Bock Company, 1977.

Lischner, "K., Spotts, N., & Young, M. Developmental play as a learning - .
tool - Birth to three years: Curriculum guide for infant-toddler
education program. Glassboro, New Jersey: Bozorth Early. Childhood
Center, Glassboro State College, 1975. .

Mack, A. Toilet learming - The picture book technique for children and par-
ents. Boston: Little, Brown and Company, 1978

Mitchell, G.'L., & Chmela, H. I am! I can! The day care handbook. Stam-
ford, Connecticut: : Greylock Publishers, 1977. T~

O'Brien, M. Facts and fancies about children's foods. Day Care and 'E'arly
Education, 1978, 5(4), pp. 10-1l.

O'Brien, M., Porterfield, J., Herbert-Jackson, E., & Risley, T. The toddler
center - A practical guide to day care for one and two year olds.
Baltimore: University Park Press, 1979. .

. P -

Orlick, T. The cooperative sports and games book. New York: Pantheors
Books, 1978. - , : "
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Osteen, B., & Peterson, M. Day care for school-aged children: Summer pro=
gram development and activities. Chapel Hill, North Carolina: Day -
Care Technical Assistance And Training System, Frank Porter Graham
Child Development Center, University of North Carolina, 1979. (slide
tape) = ‘ .

Prescott, E’. The physical environment - A powerful regdlator of experience;
Child Care Information Exchange, 1979, 7, pp. l-,S. .

Prescott, E., Jones, E., & Kiitcheysky, S., Day ceare_as a child-rearing.
enviromment. Washington, DC: National Association for the Education
of Young Children, 1972, ‘

Prescott, E. in colla. with Jones, E., Milich, C., Kritchevsky, S., &
. Haselhoef, E. Assessment of child-rearing environments: An ecological
.approach. Pasadena: Pacific Oaks College, 1975.

Prescott, E., & Milich, C. School’s out! Group day care for the school age
child. Pasadena: Pacific Oaks College, 1974.

Sanoff, H., Sanoff, J., & Hensley, A. Learning enviromments for-children.
. Raleigh, North Carolina: Learning lgwimments.

School age day care: Developing a responsive curriculum. Child Care Infor-
mation E#shange #11, January 1980, p. 17. ,

Segal, M. From biSth to ome year. Polling Hills Estates, California: B..
L. Winch & Associates, 1974.

éegal, M., & Adoack, D. From one to two years.. Rolling Hills Estates,

California: B. L. Winch & Associates, 1974.

The Editors of Consumer Guide. The complete baby book - A total guide to

buying products, toys, and medical services. New York: Simon and
Schuster, 1979. - . o~
Watrin, R., & Furfey, P. Leaming‘ activities for the 'young preschool child.
" New York: D. Van Nostrand Campany, 1978.

: L

CHILDREN WITH DEVELOPMENT{L DISABILITIES

Alonso, L., et al. Mainstreaming preschoolerg:- Children wicth visual handi-
caps. DHEW PUBLICATION No. (CHDS) 78-31112. U.S. Dept. of Health,
Education and Welfare. Washington, DC, 1978.

-1

Barnes, E., et al. What's the difference: Activities for teachfng positive
attitudes toward people with disabilities. New York: Policy,
Pres;;\%978. ¥ .
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" Beeler, A. Integrating éxceptional children in}uchool classrooms. BABYC

‘ Reportg, 1973, 15(2). - S ‘ )

Dashe, Mc (Bd.). Children with special problems: A manual for day care. ,
Maryland: Gryphon House, 1972._6 .

\ * Granato, S., & Krone, E. (Bds.). Serving children with special needs. Day.,
Care Bulletin No. 8, Office of Child Development. U.S. DHEW PUBLICA-
"’. TION No. (OCD) 73-1063. Washington, DC, 1978.

-~

Haydén, A. H., et al. Mainstrem;ing preachool;rs: Children with learming
disabilities. DHEW PUBLICATION No. (CHSD) 78-31117. U.S. Department
of Health, Education and Welfare, Washington, DC, 1978.

‘Kieran, S. S., et al. Mainstreamlhg preschoolers: Childven with orthopedic
handicaps. DHEW PUBLICATION No. (CHDS) 78-31114. U.S. Department of
»  HBealth, Education and Welfare, Washington, DC, 1978. ‘

LaPorta, R. A., et al. Mainstreaming preschoolers: Children with hearing
. impairment. DHEW PUBLICATION No. (CHDS) 78-31116. U.S. Department of
/ Health, Education and Welfare, Washington, DC, 1978., :

/ »

Lasher, M. G., et al. Mainstreaming preschoolers: Children with emotional .
disturbance. DHEW PUBLICATION No. (OHDS) 78-31115. U.S: Department of
Health, Education and Welfare, Washingtom, DC, 1978. .

: \%graott, J., et al. Mainstrewning‘pregphoolers: Children with speech
! gy and language “impairments. DHEW PUBLICATION No. (OHDS) 78-31113. U.S.
Department of Health, Education and Welfare, Washington, DC, 1978.

Lynch, E. W., et al. Mainstreaming preschoolers: Children with mental
retardation. DHEW PUBLICATION No. (CHDS) ‘78-31110. U.S. Departmen
of Health, Education and Welfare, Washington, LC, 1978. .

Reisman, E. An emotionall disturbed child in a normal nursery school.
BAEYC Reports, 1972, 14(1). ' v

Sauer, R. Handicapped children and day care. New York: -Bank Street
College of Edupation, 1975. -
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